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INTRODUCTION*

The mgor purposes of this brochure and CD ROM are to discuss issues in online learning
relevant to faculty and adminigrators, as well as to suggest drategies which may be utilized by
these groups to facilitate the successful use of this learning format. The discusson of these
drategies is paticulaly relevant a this time given the growing interest in providing qudlity
education to students who are not easly able to travel to a traditional campus or school location,
mounting pressure on educationd inditutions to be cogt effective in ther ddivery of indruction
and the Sgnificantly increasing interest of students to avail themsalves of this type of instruction.

Over the past severd decades, technologies applied to the higher education learning
environment have induded 16mm films 35mm dides educationd televison, and computer-
based indruction, to name a few. Within the past severa years, however, there has been a hirth
of one specific mode of education--distance education through the use of the Internet. Such
online learning typicaly alows students to study at their own pace, & their own chosen time and
using materids that are specificaly designed for learning at a distance.

Online leaning is reasonably well-established as a continuing form of higher education
and is not expected to follow in the path of indructiond teevison or anty of the other
“technology-based educationd miracles” This is borne out by the increased numbers of courses
and dudents involved snce its initid usage in the mid-90's. As an example, in 1995, Forida

Community College enrolled 223 gtudents in 13 online course sections, while in 2000-01, both

*Much of the introductory materid may be found in Millheim's (in press) article to be released

in 2001/2002 in the British Journal of Educational Technology



local students as well as those studying under contractual agreements with the U.S. Navy and the
federd IRS, numbered 4,044 in 233 online course sections. Smilaly, at Virginia Tech, online
student registrations in 2000/2001 numbered over 16,000 in 1,047 course sections. As of March,
2001, an edtimated 42,951 online courses were available throughout the world, hosted by 1,299
indtitutions in 31 countries (McGredl, 2001). The large mgority of these courses were in the
fidds of applied sciences and technology, business and economics, socia sciences and hedth
and medicine.

Description of Distance Education

Higoricaly, distance education has been used to provide ingructiond access to adult
dudents living in remote areas where traditional education was not available (Hawkins, 1999).
Although this continues to be a prime reason for online course offerings, the trend in the U.S. is
for regulaly-enrolled sudents, many living on campus, to enroll in online courses as wel as
face-to-face courses. For example, the Universty of Centra Florida has estimated tha in
2000/2001 more than 90% of ther regularly enrolled students participated in both online and
traditiond classes (Frank Juge, persona communication, October 31, 2000).

Faculty members have dways had a dgnificant, but unique, role within this form of
education. Beaudoin (1990) and Cini & Vilic (1999), for example, have described the following
indructional activities for faculty involved with distance educetion-and note that these are the
kinds of activities prescribed by applied learning and motivation theory:

Coaching students throughout the learning process,
Focusing on the ingtructiona process in addition to the educationa content;
Encouraging students to be active learners;

Desgning and guiding experiences and activities, and



Providing explanations, references, and reinforcement.
While many of these activities can provide motivation or incentives to faculty interested in
working within disance education, they can dso be threastening to graduates of traditiond
education programs or those who need to be more in control of the overdl educationd process
(Beaudoin, 1990; Cini & Vilic, 1999).
Advantages of Online L earning

Faculty, adminigtrators and sudents each have a number of reasons for becoming
involved with online learning (Billings, et d., 1994; Dillon, 1989; Landdrom, 1995). In
reference to faculty, it permits them to update and redesign courses using a variety of credtive
goproaches to facilitate learning. It alows them to offer courses beyond ther traditiond
classsroom wadls without having to be in class a specific times each week. It can dso provide a
new chalenge or change of pace, and may adso permit faculty to bring in "top names' from
within their own disciplines through various technology options.  Findly, it often dlows faculty
to work on a more equa basis with their students, snce distance-based learners tend to be more
disciplined, motivated, and mature than their traditional student counterparts.

Adminigrators, like faculty, see online learning as a way of improving the qudity of
learning through a credtive approach to application of research findings in learning and
motivation theory. Fortified by increesng emphass on evdudion of online courses by
accreditation agencies, higher education adminidrators envison a “new beginning,”  which
hopefully will then spread from online courses to the face-to-face classsoom. In addition, of
course, the redity of competition from various emerging private educaiond ingitutions provides
a very grong reason for many, if not most higher education inditutions, to view online courses as

ameans of survivd, if not advancement.



There are severd specific advantages for students involved with this form of education
(Daugherty & Funke, 1998). These include factors related to indructional convenience (e.g., 24-
hour access, no required traveling to class, no scheduling conflicts, etc.), increased exposure to
technology-based applications (e-mail, ligservs, etc), as well as the potentid for an improved
education through a higher degree of independent learning and increesed amounts of avalable
information.  Didance education may dso dlow paticipating sudents to become stronger
members of the globa community through information exchange, access to numerous externd
gtes, and increased communication with other class members who may be dispersed throughout
the world.

Disadvantages of Online L earning

There are ds0 a number of disadvantages related to faculty, adminigtrative and student
involvement with this fidd (Billings, €. d., 1994; Martin, 1999). For example, for both faculty
and adminidrators, effective courses offered via this format involve increesed planning and
prepaation time as wdl as dgnificant changes in teaching dyle, indructiona drategies and
indtitutional support. Significant increases in cogts of indruction (technology hardware, software,
traning and support services) must be borne by the adminigration. Courses usudly result in
decreased interpersond  contact between faculty and Students, with Students often developing
fedings of isolaion.

From the learning perspective, a FHorida Community College a statistical andysis of the
success rate of students in paired online and classroom courses taught by the same instructor concluded
that students learning via classroom delivery had a statistically significantly higher success rate (p<.05)

than those taking classes delivered online. (James Mirabella, personal communication, April, 2001). Also

at the College, student withdrawal rates were found to be higher in online courses (11 percent of students



enrolled) than in classroom courses (7 percent). Other colleges report online course completion rates
varying from 50 to 87 percent--not a good sign (Carr, 1990).

How can these concerns be overcome and online learning facilitated? With discussons
and illugtrations drawn from the experiences of the editors and the sponsors, Florida Community

College at Jacksonville and WebCT, we encourage you to read on...

THE FACULTY PERSPECTIVE

Why Should | Bother?

Isit wise to change from the traditional classroom lecture?... | know times are changing,
but.. What are the rewards for changing? These questions may be heard within ivy-covered
wdls & most any time of day. They reflect red concerns on the part of individuas who have
taken their undergraduate and graduate courses from faculty who taught them in the same way
mogt of them dill teach--the face-to-face traditional classroom lecture. Even when faculty adopt
contemporary approaches to teaching and learning such as cooperative learning or group
activities, surveys show they may lack an inherent undersanding of how sudents learn
(Lazerson, Wagener, & Shumanis, 2000).

Although cooperdive learning, magtery learning, and especidly interactive learning in
the condructivis mode have made inroads into higher education, the face-to-face lecture dill
predominates. Why? Not only because most faculty themsdves have been taught that way, but
more importantly, because they have received no training in the applied uses of human learning
and motivation research in their advanced degree programs (Pamer, 1998). In addition, the
reward sysems in higher education have not rewarded trangtion from the lecture mode. The
emphass on and rewards for research as opposed to teaching a most universties is well known.

Although community colleges emphasze teaching over research, the basic rewards of promotion



and tenure too often have been based on longevity, high student evauations and accolades by
peers, rather than for improving the learning process as measured by evduation of Student
outcomes.

To fadlitate change and thus to improve the online as well as face-to-face learning
environments, faculty must be interested in changing. How to accomplish this? Wdl thought out
programs of incentives and rewards for faculty provide one possble solution. Higher education
did not provide the high discovery rate now produced by many leading research universties by
ignoring incentives and rewards for faculty (tenure, promotion, travel, high satus in academia, et
d.). The same kind of thinking now needs to be gpplied to the identification of incentives and
revards which will interest faculty in redructuring the higher education learning environment.
The persons most capable of identifying the most effective incentivelreward systems are, of
course, the faculty.

What arethe Problems|f | Decideto Try Online Teaching?

The time problem. Deveoping and teaching online courses requires a great ded of
upfront consultation with collesgues and technicd g&ff, training, planning and concentrated
work. All of this takes time--especidly time prior to offering the course. In generd, faculty may
want to congder darting online course planning and development at least Sx months prior to
expecting to offer their first course online.

Where can | go for help? The place to start is with colleagues. Who have dready been
there and done that? Who are teaching redlly successful online courses? These individuds can
probably give the best advice regarding what the inditution offers in the way of hardware,
software and Internet connectivity, training in technology arees and online pedagogy, technology

support, mentoring and the like. Peer support and mentoring agppear to enable teaching



innovation and technologicad integration through the assgance and feedback of the locd
representatives (Boyden, 2000; Hargreaves & Fullan, 2000). Some educators aso recommend
forming cohorts of peers (Bullough, 2000) or faculty study groups (Wildman, Hable, & Preston,
2000).

In addition to contacting colleagues, other magor contact sources include the Help Desk,
the Digance Learning Office, the Academic Computing Center, the Ingructiond Design Center,
the Professona Development Office and the Center for Teaching and Learning. If none of these
offices exigt, or if they provide little or no support for online learning, contact the Academic Vice
President’s Office and tell him or her about it...

How do | design online courses? One of the first steps after deciding you want to
develop an online course is to discuss your course with an indructiona designer (if your campus
has one). Then decide on the courses you need to take to get started, which should include one or
more in use of technology support tools such as WebCT (assuming your campus supports this
tool), and one or more courses in pedagogy such as that provided by the CREating Optimum
Learning Environments (CREOLE) software. Both WebCT and CREOLE will be discussed in
greater detail later in this publication and on the CD ROM. Further discusson of online course
design isaso provided below.

How do | teach online? The glib answer is “very carefully”. A mgor problem in online
teeching is that the persond attributes of gtting in the same room with a faculty member and
other sudents is gone. In addition to providing quality content presented in a pedagogicaly
correct way, the online faculty member aso has to make every effort to humanize the course--to
help sudents overcome a feding of isolation and become a part of a learning community. You

can atack this problem in a number of diverse ways--through having pictures and brief bios



online of both yoursdf and your students, involving students in both chat sessons and threaded
discussons which encourage persona discussons in addition to discussons of course content,
forming dudent teams to work on course-rdated problems using e-mal and phone
communication among team members and the like. Excdlent discussons of the many ways to
build online learning communities are provided by Paloff & Pratt (1999).

Is ThisGoing To Require Planning?

If planning is essential, who should be involved? The smple answer is yes, online
course development and teaching require extensve planning to ensure success. The people who
should be involved in planning, in addition to yoursdf, are other colleagues in your department
who have taught online, an indructiona designer and a technica support person. Some of these
people may play double roles, but do not confuse the ingructiona designer and the technicd
support person--they ae usudly cut from a different doth. The former will help you think
through your pedagogical approach to the course and indicate how this may be trandated online
using various tools. The latter will actually write the computer commands or train you to do o.

Changing from individualism to the team approach. It should be clear from the above
that online course development, and quite often online teaching, is a team approach as opposed
to the professon’'s higorica individudisic gpproach. And interestingly, this seems to give
faculty members the mogt trouble. Is an individudly developed and taught course more credtive
than one that is team deveoped? Although this seems to be inherent in the thinking of many
faculty (@dmogt to the point of feding that team development and team teaching are somehow
cheating...), higher education faculty need to look outsde their professon and recognize that in
many scientific fields, team work, especidly when combined with the use of technology, is now

leading to highly credtive discoveries which would be impossible without the team and the tools.



The devdlopment of faculty learning communities could possbly help consderably in dleviating
the stress caused by this changein professond style.

What is coaching and mentoring all about? Another change in the new learning
paradigm which mogt faculty are quite familiar with by now is the need to serve as coaches and
mentors to Sudents if leaning is to be mos effective This interactive sysem is in
contradigtinction to pouring knowledge into students heads via the lecture. In this instance,
however, in addition to serving as coaches and mentors to students, we're suggesting that faculty
become coaches and mentors to other faculty who are attempting to learn how to develop and
teach online courses. This is the primary role experienced online faculty can play as pat of the
development and teaching team.

Where can | get good course content materials? Online learning can be greatly enriched
through effective use of media. There are many sources of good course content on the Web, but
they have to be evduated carefully. Smilaly, multimedia smulaions, verbd descriptions and
assessment tools and techniques are readily available through many of the wel-known textbook
publishers. The MERLOT project (www.merlot.org), spearheaded by the Cdifornia State
Universty, offers a wedth of course materids free from copyright restrictions for faculty use. In
brief, there is no need to continue to build online courses from the ground up. They can be as
cregtive, and perhaps more so, by the judicious use of pre-existing course content materias.

How do | maintain control in online classes? A better question might be, “How much
control is required in online classes?” A good discusson of this may be found in the Pdoff &
Pratt (1999) book on online learning communities. They advise condderable freedom for
learners, with faculty tackling difficult Stuations head-on with sudents on an individud rather

than a group basis.
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How can | keep students from dropping out? This is one of the mogst serious problems in
online learning. Research has shown that when faculty lack teaching and learning kill, their
dudents are less likdy to perdd; retention is lost. Effective faculty teeching skills such as
preparation, organization, and indructiond clarity have been found to be postively rdaed to
student persistence in colleges (Braxton, Bray, & Berger, 2000). When teachers are perceived as
highly skilled, students tend to express more commitment to an inditution and increased intent to
re-enroll. Further, classes that emphasize active learning over passve learning or learning by
doing average higher retention rates, near 90% (Potter, 1999).

Traning faculty to employ specific digance education draegies has been shown to
impact retention. After implementing faculty traning on digance educdion desgn ills,
Simpson and Head (2000) recorded a 78.7 percent completion rate and a 78 percent decline in
sudent complaints for distance classes. Student-to-student interaction is cited most frequently as
a key indructiond dement needed to retain students in distance courses (Fottemesch, 2000;
Miltiadou & Mclsaac, 2000; Wagner, 1997). The integration of tools that promote interaction,
such as audioconferencing, have aso been found to promote student retention (Henderson &
Putt, 1999).

Practicd methods that may hep increase retention include advisng sudents during
orientation or early in their academic careers regarding expectations for successful completion of
online courses, developing and placing online a detailled course syllabus, providing technologica
assigance early in the course, humanizing the course as much as possble and attempting to build
learning communities through frequent interactivity (e-mail, chats, etc) with gudents, and

providing incentives and rewards for online paticipaion. In brief, be wdl prepared,
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communicate well and often with dudents, keep them interactivdly engaged and reward
participation and intdllectua achievements.

Who owns the online course you developed? This is a question each faculty member
should discuss with hisgher depatment char and administrators PRIOR to developing the
course. Academic inditutions throughout the country are struggling with this problem and each
will develop policies and procedures to meet their needs. A good discusson of the many
ramifications in this area has been provided by Carol Twigg (2000). In the meantime, until these
issues are settled, don't take anything for granted. If you wish to make sure you have the right to
teach the course you've developed dsewhere or take it with you if you move to another
inditution, make sure your agreement is in writing with the inditution where the course is
developed before you start the development process.

How effective is online learning? How can it be evaluated? Assuming we can keep
sudents from dropping out of online courses, how can we be assured that effective learning has
taken place? This is another one of the dgnificant issues in online learning--one in which
accreditation agencies are taking a great ded of interest. The main points here are that we need to
look a student outcomes and to develop wadl-controlled sudies involving control groups if
meaningful answers to these questions are expected to be forthcoming.

How Can | Design Effective Online Cour ses?

What courses are most easily adapted for online delivery? Courses that profit most from
readings and discusson ae obvioudy those that are lend themsdves most easily to online
ddivery. Examples might include courses in psychology, philosophy, education, and busness.
Laboratory courses in the natura sciences pose specid problems. Although lab  experiences

through gmulations can mest some needs many feculty fed that hands-on laboratory
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experiences are required for al students in the sciences. In these cases, weekend or other periods
of time may be required on campus, or dternatively specid arrangements may be made with labs
a colleges and hospitals in the geographicd areas concerned.

What kinds of software support are available? Recently a nhumber of quaity products
have emerged which make online course development and ddivery much esser for interested
faculty. These include the mgor course development platforms such as WebCT, the capabilities
of which will be described later in this brochure. Other online development tools are described in
the CREOL E software module “How to Develop Web-based Courses’.

WebCT capabilities.

Online Pedagogy-- CREOLE. CREating Optimum Learning Environments (CREOLE) is
a mgor online project currently under development jointly by Horida Community College a

Jacksonville and Virginia Tech. The initid module, “How to develop Web-based Courses’
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provides faculty development training in the areas of interactive, condructivist learning;, mastery
learning; development of learning communities and tools for online course development. It
requires a capstone project conssting of the development of an online course, and provides
online mentors for support during development and critique of the completed course. Now in
beta test a 38 colleges and universties across the country, it will be avalable for acquigtion in
fal, 2001 through WebCT, Blackboard, Inc. and the PBS Adult Learning Service The initid
CREOLE module may be previewed online a www.edtech.vt.edu/fcc/grantreview.html .

Training in Online Course development--The International Conference on College
Teaching and Learning. Both traning in online course development--Blackboard, WebCT,
CREOLE and other tools--may be obtained a the annud Internationd Conference on College
Teaching and Learning, sponsored each spring by Horida Community College and held in the
city of Jacksonville. The conference attracts about 1,000 faculty from over 20 countries each
year and provides over 350 faculty sessons, mostly concerned with the uses of technology and
innovative learning Strategies to improve the learning process. The 13" annua conference will
be hdd April 9-13, 2002, with the theme “Teaching, learning and Technology: Thinking out of
the Box...No Boundaries...No Limits’. Conference programs, fees and regidtration are available
online & www.teechlearn.org.

General Observations. There are a number of good sources for getting Started in
developing and teaching online courses. The Pdoff & Pratt (1999) book mentioned earlier is a
good place to dart, dong with a smal but very well-done book by DeNigris& Witchdl (2000).

There' sdso an interesting study you may want to consult by Alley & Jansak (2001).
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THE ADMINISTRATIVE PERSPECTIVE

Isthere a Need for Planning?

Is comprehensive long range planning essential? One of the most common problems
encountered by well-meaning adminidrators is the redization that the inditution has spent a
great ded of money--manly on computer hardware--in order to compete in online learning, and
it isn't working. Why? No one has bothered to develop a long range plan to guide the
development and use of the new learning medium. Research data indicate (Dillon & Wash,
1992), for example, that inditutions have been described as being somewha indifferent,
inconsgent, and even skeptical of this form of education, while providing resources in a
piecemed fashion. Schifter (2000) adds to these concerns, suggesting that there is a lack of
technicad support, release time, training, and grants for materids and expenses for distance
education initigtives--dearly alack of planning.

The plan should take into account the goas of the indtitution, the needs of the faculty, the
needs of the target student audience for online learning, the required hardware, software and
people resources necessary both to implement and to maintain online learning, and the resources
avalable to support the activities required for success. In other words, the plan must take into
account purchasing/lessng hardware and software, providing support Saff to mantan the
equipment and to daff the Help Desk, replacing the equipment every two-three years, providing
ongoing faculty development programs related to online course development and online
teaching, providing indructiond desgn daff to support faculty in their efforts, providing a wel
developed plan of incentives and rewards to dimulate faculty participaion and providing

ongoing inditution-wide communication channels regarding al of these activities.
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How long is long range? In deding with technology, long range is naot a long time.
Overdl gods and objectives dong with a detailed one year plan should be considered as an
essentid basis with extended but less detailed planning for an additional two years.

Who should be involved in planning? The Sze of the organization is likely to influence
this decison, but it's important to understand that this kind of planning cannot be done by any
sngle person or adminidrative unit. A planning group condging of representatives of the
Academic Vice Presdent, faculty from the various academic colleges or mgor units, the campus
Technology Committee, Academic Computing, the Teaching and Learning Center and the
Professond Development Office should be considered as a minimum.

How can we compete with the new private institutions? Perhaps a better perspective on
the problem would be to carefully define the target student population, identify their mgjor needs
and attempt to meet them. In the case of community colleges, it may even be advantageous to
examine the posshility of cooperaing with some of the private inditutions in two plus two
programs.

Why do faculty need incentives and rewards related to online learning? Even though
many faculty choose their careers for dtruigic reasons, it is sometimes hard for them to see the
advantages of usng a new medium tha on the face of it lacks the persond contacts and
closeness associated with classsoom learning--much of which many faculty fed is essentid to
the learning process. Add to that the fact that developing online courses and teaching online
require extensve traning, planning and extra work for faculty, many of whom have very heavy
teaching loads. And, of course, tenured faculty have no contractual obligation to teke on this
additional burden. Considering these factors, a wel developed program of incentives and

rewards appears to be a criticad component in any long range plan for online learning. An
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example of this in practice can be found a the Universty of Cincinnati, where developmenta
grants awarded to faculty were found to incresse technology usage and interdisciplinary
collaboration (Camblin & Steger, 2000).

There are, of course, a number of drategies that may be employed in this area Chief
among them is the use of compensation, which may take a number of forms including @Eyment
for dl direct ingructional costs such as release time for course development or other related
purposes (Daugherty & Funke, 1998); payment for training and other related activities (Sedlak &
Cartwright, 1997); and travel support for distance education conferences (Olcott & Wright,
1995). Along these lines, Saba (1998) indicates that compensation as an incentive or reward
should be clearly specified as to when it should be provided, (during the development phase of a
course and/or during its ddivery to students), how it should be given (direct payment, course
release, and/or a percentage of roydties), and findly a timeline for the negotiation of these items
should be determined (during faculty recruitment and/or at a change of contract).

Who owns the online course? Another issue of interest to faculty who develop and teach
online relaes to intdlectud propety rights and the specific ownership of the materids
developed for this type of indruction. Current inditutional policies are somewhat unclear in this
area, with distance-based materids sometimes compared to inventions (where universties own
patent rights), or textbooks (where faculty ded directly with publishers), or journa articles
(where faculty often give copyrights directly to journals) (Guernsey & Young, 1998; Hawkins,
1999). This is a very complex issue since faculty worry about their potentid loss of control over
course content as wel as ther generd academic freedom, even though the materids may
actudly be produced usng some universty sysems and personned (Guernsey & Young, 1998;

Saba, 1998).
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Generdly spesking, unless there are policies to the contrary, if a faculty member has
accepted an incentive or reward for developing online courses, the inditution is likely to identify
the course as its own. As indicated earlier, if faculty wish to “own” the online course, they need
to develop a written agreement with the indtitution prior to beginning devel opment.

What policies and procedures are required to support effective online learning? Asa
minmum, higher educaion inditutions will be wdl advised to develop written policies
concerning the devdopment and mantenance of long range planning in this aea the
organizationd gructure for online learning, the support services to be provided to support it, the
required procedures for evauation of online courses and the inditutiona sance on intdlectud
property rights.

What Support Services are Necessary for Online L earning?

Communication. Providing a centrd point for faculty, staff and students to cdl if they
need technica or relaed types of assstance has been an accepted part of campus life for a
number of years. Help Desks can support centrd communication to answer generd questions
about services, resolve minor technical problems, dispaich dtaff to repair or replace technica
equipmert, report network problems to the appropriate sources, etc. Unfortunately, as a money
saving device, many of these centers have been daffed by reatively untrained persons, and a
common name for these communication points has become the “Helpless Desk”. Indtitutions can
avoid this dilemma by providing the necessary training to these daffs, while ensuring that a full-
time trained supervisor is present, especidly during norma work hours. In addition, snce online
learning indicates there are probably students needing help around the clock and on weekends,
providing Help Desk support for extended and weekend hours can avoid many problems. Also,

providing online faculty and student handbooks to support and provide answers to questions in
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this area can be greetly beneficid. As an example, a copy of the recently developed Faculty
Handbook for Online Course Deveopment and Teaching a Horida Community College has
been included in the attached CD ROM.

Computing, Network and Instructional Design Assistance. Sufficient gaff to maintain
the computing resources and networks, including high speed Internet connectivity, is a necessty
if online programs are to flourish. The sze of this gaff and whether maintained by the inditution
or outsourced, is a local decison. Most colleges and universties have recognized and resolved
this problem by now. One that is not universdly recognized, however, is the need for
indructional desgn assisance--i.e, hdp for faculty in choice of ddivery plaform and use of
other software tools, and sdection of appropriate pedagogical approaches as well as student
assesament drategies. Such hdp is not likdy to be forthcoming from the regular technology
daff, nor should it be expected. However, such assstance is needed if high quaity online courses
are to be devel oped.

What kind of training is needed to support online learning? Many educators agree it is no
longer sufficient to train faculty to use technology, but rather, to gpply effective principles of
learning across multiple learning environments (Rogers, 2000; Oliver, 2000). Faculty are not
traned in pedagogy nor are they rewarded for such concentrations. An edited volume of
conference papers focused on faculty development suggests severd possible solutions to this
problem. These solutions incude technology and pedagogy seminars, individud consulting
between faculty and ingructiond design experts, faculty cooperative learning groups or action
research teams gudying teaching and learning techniques, shared or archived educationa
resources or maerias such as digita cases that dlow faculty to easly adopt and integrate new

gpproaches to teaching, and release time to design new lessons (Gillan & McFerrin, 2000).
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Ovedl, faculty devdopment programs will be required in the areas of platform of
delivery (such as WebCT), related online course development tools (such as Dreamweaver and
Fash), innovative pedagogicd drategies (such as CREOLE), and online teaching techniques
(perhaps best taught by campus faculty dready experienced in online teaching). Experience at
Forida Community College suggests that monthly faculty luncheons with topics related to online
course development and teaching, led by campus faculty experienced in these areas, provide
dimulation and communication to kegp programs moving ahead and improving in qudity. In
essence, peer coaching and mentoring approaches seem to yield very good results.

Does the institution need library support, counseling, advising and tutoring online?
This depends on the extent of online programs. If students are predominately local, you probably
don't need dl of these services online. If however, you envison in your plan an extensve use of
online learning encompassing students from distant locetions, then it would be wise to consider
the posshility of offering dl of these sarvices online. It should be kept in mind, however, that
your inditution does not necessarily have to develop and offer dl of these services yourselves.
For example, Smarthinking is an organization that provides online tutoring, especidly in the
basic skills aress. It is reasonable to assume that a number of different online services in these
areas may be avallable on an outsource bass in the near future. An example of a company that
provides connectivity to outsource groups in these areasis Eduprise.

What’sa Good Organizational Pattern?

“Champions” and Centralized vs. Decentralized Organizations. The type of
organizationa pattern for online learning that works best will depend on the makeup of the
inditution, and especidly the persons who serve in key roles on the faculty and adminidrative

daff. Above dl, there must be a leest one or more “champions’ who believe in the vdue of
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online learning and who drive to advance it on a daly bass. Hopefully such persons will be in
leadership roles in the inditution, for without such champions in key postions the program is not
likely to be highly successful.

Within this context, inditutions have tended to take two different organizationd
approaches to support online learning. The earlier gpproach grew out of Offices of Continuing
Education which smply expanded ther digance learning efforts to incude online learning. This
centralized approach has served many inditutions well, especidly smdl inditutions that do not
se online leaning as a mgor pat of the inditutions missons. Others, identifying online
learning as a mgor role of al of ther academic schools or units have decentrdized the
approach, with support services provided within each academic unit and/or through centralized
offices such as Digtance Learning Offices, Provost’s Offices, Academic Computing, Professond
Devdopment, or Teaching and Leaning Centers. The TLT Affiliste of AAHE provides
consultation on organzaiond fadlitation of online leaning, and the Universty of Centrd
Florida provides a good example of the successful integration of online learning throughout the
indtitution, with high qudity centrdized support units.

What about Costs?

How can we afford the costs involved in online learning? A more meaningful question
might be--Can we afford not to meet student needs despite the cost? Students nation-wide are
indicating by ther regidratiions that they want online courses. It's therefore incumbent on
educationd inditutions to ether find new sources of funding for these programs, or to redirect
funds now dlocated for other purposes.

Many inditutions have convinced ther legidatures and trustees that specific dlocations

and/or special student fees are necessary to support the uses of technology in generd, and these

21



aguments can well be expanded to online course codts. Granting agencies, especidly the
Nationd Science Foundation (NSF), Title Il and Fund for the Improvement of Postsecondary
Education (FIPSE) a the federd level, and the Pew Charitable Trusts and the Soan Foundation
in the private sector, provide a number of different programs to support innovative programs in
onlinelearning.

The redlocation of exising funds is never easy, but inditutions would be well advised to
examine other higorical uses of technology which are codly, but which may not be currently
attracting sudents as had been true in previous years.

AreThere Accreditation |ssues?

The answer is “yes’. Accrediting agencies have begun a vigorous examination of online
courses in the light of student outcomes. Carnevde (2001) reported that representatives of Six
US regiond accrediting agencies findized a set of recommendations for building and
evduding online programs. The full report detaling the recommendations are available on the
enclosed CD ROM; they adso may be reviewed on the Chronicde Webste a
http://chronicle.com/free/2001/03/2001032301u.htm .

What the above implies is tha faculty in U. S. higher educationd inditutions will need to
become familiar with these recommendations in order to recognize what is expected of them in
the online course development process. Academic adminidtrators, especidly deans and chairs,
aso need to be cognizant of these recommendations as they review faculty’s online courses and
prepare for vidts by their accreditation agency.

REFERENCES

Alley, L. R,, & Jansak, K. E. (2001). Applying the principles of learning science to Web-based
ingruction. [On-ling]. Available: www.WorldClassStrategies.com .

22



Beaudoin, M. (1990). Theingructor's changing role in distance education. The American
Journal of Distance Education, 4(2), 21-29.

Billings, D., Durham, J,, Finke, L., Boland, D., Smith, S., & Manz, B. (1994). Faculty
perceptions of teaching on television: One school's experience. Journal of Professional Nursing,
10(5), 307-12.

Boyden, K. M. (2000). Development of new faculty in higher education. Journal of Professional
Nursing, 16(2), 104-11.

Braxton, J. M., Bray, N. J,, & Berger, J. B. (2000). Faculty teaching skills and their influence on
the college student departure process. Journal of College Student Development, 41(2), 215-27.

Bullough, R. V. (2000). Teacher education reform as astory of possibility: Lessons learned,
lessons forgotten: The American Council on Education's Commission on Teacher Education
(1939-1942). Teaching & Teacher Education, 16(2), 131-45.

Camblin, L. D., & Steger, J. A. (2000). Rethinking faculty development. Higher Education,
39(2), 1-18.

Carnevde, D. (2000). Accrediting groups issue recommendations for distance-education
programs. [Ontling]. Available: http://chronicle.com/free/2001/03/2001032301u.htm .

Carr, S. (2000). As distance education comes of age, the challenge is keeping the students. The
Chronicle of Higher Education, 46(23), A39-41.

Cini, M. A., & Vilic, B. (1999). Online teaching: Moving from risk to chdlenge. Syllabus,
12(10), 38-40.

Daugherty, M., & Funke, B. L. (1998). University faculty and student perceptions of Web-based
indruction. Journal of Distance Education, 13(1), 21-39.

DeNigris, J. & Witchell, A. (2000). How to teach and train online. Needham heights, MA:
Pearson Custom Publishing.

Dillon, C. (1989). Faculty rewards and ingtructiona telecommunications. A view from the
telecourse faculty. The American Journal of Distance Education, 3(2), 35-43.

Dillon, C. L., & Wdsh, S. M. (1992). Faculty: The neglected resource in distance education.
The American Journal of Distance Education, 6(3), 5-21.

Hottemesch, K. (2000). Building effective interaction in distance education: A review of the
literature. Educational Technology, 40(3), 46-51.

23



Gillan, B., & McFerrin, K. (2000, February). Faculty development. Papers presented at the
Society for Information Technology & Teacher Education International Conference, San Diego,
CA. (ERIC Document Reproduction Service No. ED 444 497)

Guernsey, L., & Young, J. R. (1998). Who owns on-line courses? The Chronicle of Higher
Education, 44(39), A21-A23.

Hargreaves, A., & Fullan, M. (2000). Mentoring in the new millennium. Theory into Practice,
39(1), 50-56.

Hawkins, B. L. (1999). Digtributed learning and indtitutiona restructuring. Educom Review,
34(4), 12-15,42-44.

Henderson, L., & Puitt, I. (1999). Eva uating audioconferencing as an effective learning tool in
cross-cultura contexts. Open Learning, 14(1), 25-37.

Landsirom, M. (1995). The perceptions and needs of faculty in distance education coursesin a
conventiond universty. Canadian Journal of Educational Communication, 24(2), 149-57.

Lazerson, M., Wagener, U., & Shumanis, N. (2000). What makes a revolution? Teaching and
learning in higher education, 1980-2000. Change, 32(3), 12-19.

McGred, R. (2001) Best practicesin online learning, 2001. Jacksonville, Horida: TV Dept.,
Forida Community College at Jacksonville.

Milheim, W. D. (In Press). Faculty and adminigtrative srategies for the effective
implementation of distance education. British Journal of Educational Technology.

Miltiadou, M., & Mclsaac, M. S. (2000, February). Problems and practical solutions of Web-
based courses: Lessons learned from three educational institutions. Paper presented at the
Society for Information Technology & Teacher Education Internationa Conference, San Diego,
CA. (ERIC Document Reproduction Service No. ED 444 471)

Olcott, D. J., & Wright, S. J. (1995). An ingtitutiona support framework for increasing faculty
participation in postsecondary distance education. The American Journal of Distance Education,
9(3), 5-17.

Oliver, K. (2000). Methods for developing congtructivist learning on the Web. Educational
Technology, 40(6), 5-18.

Palmer, J. (1998). Enhancing faculty productivity: A state perspective. (Education Commisson
of the States Rep. No. PS-98-4). Denver, CO: Center for Community College Policy.

Pdoff, R. M., & Pratt, K. (1999). Building learning communities in cyberspace. San Francisco:
Jossey-Bass.

Potter, K. (1999). Learning by doing: A case for interactive contextua learning environments.
Journal of Instructional Delivery Systems, 13(1), 29-33.

24



Rogers, D. L. (2000). A paradigm shift: Technology integration for higher education in the new
millennium. Educational Technology Review, 13, 19-27, 33.

Saba, F. (1998). Faculty and distance education. Distance Education Report, 2(1), 2-5.

Schifter, C. C. (2000). Faculty mativators and inhibitors for participation in distance educetion.
Educational Technology, 40(2), 43-46.

Sedlak, R. A., & Cartwright, G. P. (1997). Two approaches to distance education: Lessons
learned. Change, 29(1), 54-56.

Simpson, J., & Head, L. (2000, October). Red hot tips: Improve retention in your distance
education courses. Paper presented at the League for Innovation International Conference,
Chicago, IL. (ERIC Document Reproduction Service No. ED 444 617)

Twigg, C. A. Who owns online courses and course materias? Intellectua property policiesfor a
new learning environment.

Wagner, E. D. (1997). Interactivity: From agents to outcomes. New Directions for Teaching &
Learning, 71, 19-26.

Wildman, T. M., Hable, M. P., & Preston, M. M. (2000). Faculty study groups. Solving "good

problems’ through studly, reflection, and collaboration. Innovative Higher Education, 24(4), 247-
63.

CD ROM MATERIALS

Pictures of FCCJ and Jacksonville area
PowerPoint presentations of Handbook materias
FCCJ s Faculty Handbook for Online Course Development and Online Teaching

Carnevae, D. (2001). Accrediting Groups Issue Recommendations for Distance- Education
programs. Chronicle of Higher Education.

25



